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SOUTHAMPTON DESCRIPTORS FOR

SCHOOL ACTION 

GUIDANCE: These descriptors have been written to assist schools in making judgements about placing pupils at School Action. They may be used as a general guide to assist decision making in a school, or for individual pupils where the decision about whether to identify a pupil as experiencing SEN at School Action or whether to identify as pupil as underachieving. 
The descriptors are a tool to assist decision making and are not linked to SEN funding. They have been kept as simple as possible, without compromising their depth and breadth.

The descriptors have been developed by a range of professionals, including

· Principal Educational Psychologist and Educational Psychologists

· SEN Inspector, SEN Advisor and SEN Manager

· Specialist Teacher Advisors

· Ethnic Minority Achievement Consultants
· A group of four SENCos from primary and secondary schools across the city
and through consultation with SENCos, Deputy Heads and Head Teachers.

Overview of the descriptors

The descriptors are broadly based on the Birmingham Criteria for Special Provision (CRISP). They cover three broad areas of need – learning, behaviour social and emotional needs and physical/sensory needs. The descriptors for each of these areas are given in adjacent columns, as it is recognised that an individual pupil’s needs may cover descriptors in more than one area. This allows a more holistic picture of a pupil’s needs to be built up.

Needs are outlined in terms of:

· Pupil descriptors

· Assessment, planning and review

· Grouping

· Staff

· Curriculum and teaching

Using the descriptors to make decisions in relation to individual pupils

It is suggested that the tick boxes are filled in for any of the descriptors that match the pupil’s needs.
There is no strict rule about how many indicators need to be ticked for a pupil to be appropriately placed at School Action. However, it would be expected that the majority of items in at least one area of need or many in more than one area of need would be applicable. 
The final decision about whether to place a pupil at School Action will be a matter of professional judgement, but the descriptors will be helpful in guiding this decision and making the process clear and accountable.
Most pupils make progress within an inclusive curriculum without any great difficulties. Skilled teachers can usually meet whatever learning needs pupils may have even when pupils have more persistent or serious difficulties. The more flexible and responsive the teachers’ strategies are, the more likely it is that pupils with a range of learning needs will make adequate progress. 
When additional or different action is needed to help pupils with particular learning needs make adequate progress, the resources and expertise already available in the mainstream school will usually be able to cover this. 
Further information and support

Guidance and exemplification can be found on the portal at https://southampton.lpplus.net/csl/ssi/Inclusion/default.aspx. The documents mentioned are also all available on the portal.
SEN and English as an additional language (EAL): Children making slower progress may include those who are learning English as an additional language as well as those who have particular learning difficulties. It should not be assumed that children with EAL who are making slower progress must, therefore, have special educational needs. The identification and assessment of the special education needs of children whose first language is not English will require particular care as a range of factors may be impacting on their progress including English language proficiency, access to the curriculum, the home, culture and community and the learning environment. (Please see Distinguishing the difference: SEN or EAL? Rosamond, Bhatti, Sharieff, Wilson, Birmingham Advisory and Support Service (2003))
SEN and other agency involvement: special educational needs describes the range of educational needs that are a consequence of learning difficulty and or impairment and require provision that is additional to and different from that routinely provided for the majority. 

Children have a learning difficulty if they:

(a) have a significantly greater difficulty in learning than the majority of children the same age.

(b) have an impairment which prevents or hinders them from making use of educational facilities of a kind generally provided for children of the same age in schools within the area of the local authority.

Some pupils who require external agency support will not necessarily also be experiencing special educational needs, for example, a pupil who has social care involvement might not have SEN and should not, therefore, be recorded as a pupil at School Action Plus.
	School Action is the first level of graduated response taken by a setting if there are concerns about a child’s progress when the child’s teacher or SENCo identify that s/he has SEN.
School Action Plus is the next level up from School Action in the graduated response. School Action Plus means that it has been recognised that a child has not made progress at School Action. The setting would now ask for outside help from specialists to enhance school provision and provide additional support. 


	
	LEARNING
	BESD
	PHYSICAL/SENSORY

	Pupil
	 FORMCHECKBOX 
 Pupil requires additional and different intervention and support in order to make optimum progress.
 FORMCHECKBOX 
 Often needs more direction that just a verbal prompt to re-engage with the task.
 FORMCHECKBOX 
 Only follows complex instructions within familiar context, with frequent repetition and/or simplified language. Understands concepts with frequent repetition and/or simplified language.
 FORMCHECKBOX 
 Conveys complex information only in context. Working on aspects of speech and/or language content in order to improve communication with familiar people.
 FORMCHECKBOX 
 Needs additional opportunities for repetition and over learning to retain new information.  

 FORMCHECKBOX 
 Additional scaffolding to generalise newly learned skills into classroom activities.

 FORMCHECKBOX 
 Additional opportunities are

offered to advise parents/carers in supporting targets in the home.
For an EAL learner, English language competence and experience must be considered (see guidance note above). 
Inclusive quality first teaching which identifies the language demands of the curriculum and takes account of the language needs and abilities of all pupils will support EAL learners effectively.

	 FORMCHECKBOX 
 Is learning to work independently and co-operatively in a large group.

 FORMCHECKBOX 
 Is learning to reduce the occasional times that he/she seeks too much attention from the adult and/or ignores instructions.

 FORMCHECKBOX 
 Only some routines followed in the learning environment.

 FORMCHECKBOX 
 Works some of the time without producing low level distractions.
 FORMCHECKBOX 
 Additional reward system.
 FORMCHECKBOX 
 Needs additional strategies to moderate angry responses when frustrated.

 FORMCHECKBOX 
 Displays acceptable interpersonal skills with other pupils for some of the time. 
 FORMCHECKBOX 
 Requires self-monitoring and planning strategies.

	 FORMCHECKBOX 
 Access to the curriculum requires differentiation and adaptations to the learning environment. Specialist aids may be required.
 FORMCHECKBOX 
 Manages personal and/or health care needs with occasional supervision.
 FORMCHECKBOX 
 Physical/sensory difficulties impact on some curricular areas.
 FORMCHECKBOX 
 Requires independence training and/or mobility aids.


	
	LEARNING
	BESD
	PHYSICAL/SENSORY

	Assessment, Planning and Review
	 FORMCHECKBOX 
 Curriculum areas are planned to incorporate differentiated and multi-sensory teaching approaches.
 FORMCHECKBOX 
 Assessment by class or subject teacher and SENCO; continuous assessment and curriculum

assessments may be supplemented by standardised and/or diagnostic tests.
 FORMCHECKBOX 
 Individual targets require additional and

different specialised Wave 3 strategies and intervention in order to be achieved.  Refer to the National Strategy Waves of Support to ensure that these are correctly identified.
 FORMCHECKBOX 
 The school’s provision map or equivalent 

provides explicit information regarding the level of additional and different Wave 3 intervention that is being provided.

 FORMCHECKBOX 
 The impact of SEN strategies and intervention is assessed and evaluated at least half termly. 
When progress is less than expected further investigation is undertaken and the support adjusted in light of this.  (If progress after a term remains a concern further advice from outside the school may be sought and the pupil is placed at SA+.)
Where pupils achieve age related expectations and can be supported effectively though inclusive quality first teaching they are no longer identified as SEN.

Parents/carers must be informed when pupils no longer require support that is additional to and different from the quality first curriculum or when pupils require an increase in the level of support required.

	 FORMCHECKBOX 
 Behavioural assessments are undertaken to measure progress and inform planning.  

 FORMCHECKBOX 
 Specific personalised targets outline strategies to address social, emotional and/or behavioural difficulties.
 FORMCHECKBOX 
 SENCo or Inclusion Manager available to co-ordinate the delivery of teaching programme by school staff.
 FORMCHECKBOX 
 Parents/carers are informed of and consulted about actions planned by staff to support the pupil. Staff also discuss support that could be offered at home.
Parents/carers must be informed when pupils no longer require support that is additional to and different from the quality first curriculum or when pupils require an increase in the level of support required.


	 FORMCHECKBOX 
 Pupil require reasonable adjustments to enable full access to the curriculum despite mild sensory or perceptual impairment.
 FORMCHECKBOX 
 SENCo or Inclusion Manager available to co-ordinate teaching programme of school staff.
 FORMCHECKBOX 
 Curriculum planning incorporates environmental adaptation and management and possibly the use of specialised equipment.  
 FORMCHECKBOX 
 Advice is sought from appropriate agencies regarding medical and health and safety procedures. 
Parents/carers must be informed when pupils no longer require support that is additional to and different from the quality first curriculum or when pupils require an increase in the level of support required.



	
	LEARNING
	BESD
	PHYSICAL/SENSORY

	Grouping
	 FORMCHECKBOX 
  Regular opportunities for independent work both in small groups and as an individual are planned for. 
 FORMCHECKBOX 
 Teaching assistant support is targeted and
planned for with explicit success criteria.  Support is based on learning outcomes rather than activities.  
 FORMCHECKBOX 
 Withdrawal is kept to a minimum and always for educationally justifiable reasons

 FORMCHECKBOX 
 Explicit  links are made between skills being
targeted and quality first education.

 FORMCHECKBOX 
 Targeted support required to access out-of-hours learning opportunities (homework clubs, lunchtime clubs etc) or additional strategies required to engage pupil in suitable extra-curricular activities.
 FORMCHECKBOX 
 Flexible grouping strategies required to enable pupil to be based predominantly in the classroom.
Best practice regarding grouping should be followed (see Grouping for Success DfES 03945-2006DWO-EN).


	 FORMCHECKBOX 
 A mixture of whole class, smaller group and some individual teaching to provide additional support for access to the curriculum via a differentiated approach, taking into consideration the balance between emotional and curriculum needs. 
 FORMCHECKBOX 
 Explicit  links are made between skills being

targeted and quality first education.

 FORMCHECKBOX 
 Targeted support required to access out-of-hours learning opportunities (homework clubs, lunchtime clubs etc) or additional strategies required to engage pupil in suitable extra-curricular activities.
Arrangements need to be reviewed on a regular basis. Best practice regarding grouping should be followed (see Grouping for Success) 


	 FORMCHECKBOX 
 A mixture of whole class, smaller group and some individual teaching to provide additional support for access to the curriculum via a differentiated approach.

Arrangements need to be reviewed on a regular basis.  Best practice regarding grouping should be followed (see Grouping for Success) 



	
	LEARNING
	BESD
	PHYSICAL/SENSORY



	Staff
	 FORMCHECKBOX 
 SENCo co-ordinates the delivery of teaching that is additional and different from the quality first curriculum.
 FORMCHECKBOX 
 Staff audit and plan their teaching environments for optimal learning with support as required.

 FORMCHECKBOX 
 Staff provide differentiated activities to address individual targets.

 FORMCHECKBOX 
 Staff deliver small group programmes to develop basic skills which are regularly quality assured.
 FORMCHECKBOX 
 Staff select approaches and materials from the school’s curriculum plans to promote access.
 FORMCHECKBOX 
 Staff skilled in providing pupils with regular self-evaluation activities throughout the curriculum. Staff interpret pupil self-assessment to set learning targets.

 FORMCHECKBOX 
 Staff liaise with parents/carers to share information, approaches and sources of community support.


	 FORMCHECKBOX 
 SENCo co-ordinates the delivery of teaching that is additional and different from the quality first curriculum.

 FORMCHECKBOX 
 Staff audit and plan their teaching environments for optimal learning and behaviour.
 FORMCHECKBOX 
 Staff identify specific targets within the Social and Emotional Aspects of Learning to address social, emotional and/or behavioural difficulties to ensure full access to the National Curriculum.
 FORMCHECKBOX 
 Staff skilled in working with pupils in groups to develop emotional wellbeing and behavioural self management to ensure access to the National Curriculum.

 FORMCHECKBOX 
 Staff with appropriate skills to promote appropriate interpersonal skills with peers and adults and maintain health and safety, both inside and outside the classroom.
 FORMCHECKBOX 
 Staff explicitly model social and emotional management skills

 FORMCHECKBOX 
 Staff liaise with parents/carers to share information, approaches and sources of community support.


	 FORMCHECKBOX 
 All staff are aware of pupil’s individual medical and/or personal care needs and their implications/treatment.

 FORMCHECKBOX 
 Staff liaise with parents/carers to share information, approaches and sources of community support.



	
	LEARNING
	BESD
	PHYSICAL/SENSORY


	Curriculum and Teaching
	 FORMCHECKBOX 
 There is evidence that the quality first curriculum programme and environment has been evaluated to ensure that the majority of pupils’ needs can be met without the need for additional and different support. There is an emphasis on differentiation for curriculum access.
 FORMCHECKBOX 
 Emphasis on increasing differentiation of

learning objectives, access and teaching styles (the Circles of Inclusion).
 FORMCHECKBOX 
 Needs-led audit of learning environment.  

Resources made available to support plans for modifying environments and systems.

 FORMCHECKBOX 
 Individuals have personalised learning targets as part of a provision map or equivalent.
 FORMCHECKBOX 
 Planned multi-sensory teaching opportunities taking account of differing learning/cognitive styles.
 FORMCHECKBOX 
 Alternative strategies for reading and recording, using ICT where appropriate.
 FORMCHECKBOX 
 Specific reinforcement or skill-development 
activities in support of individual objectives linked to layered curricular targets.

 FORMCHECKBOX 
 Access to ICT and to specialist equipment 
and materials as necessary. 
 FORMCHECKBOX 
 Requires the use of specialist teaching and/or communication techniques, supported by appropriate equipment and materials.

	 FORMCHECKBOX 
 There is evidence that the quality first curriculum programme and environment has been evaluated to ensure that the majority of pupils’ needs can be met without the need for additional and different support. There is an emphasis on differentiation for curriculum access.
 FORMCHECKBOX 
 Full access to the National Curriculum continuum. Individuals have personalised social, emotional and/or behaviour targets as part of an IBP or provision map.
 FORMCHECKBOX 
 Needs-led audit of learning environment.  

Resources made available to support plans for modifying environments and systems.
 FORMCHECKBOX 
 Specialised resources linked to whole school programmes to allow for rehearsal and generalisation of interpersonal skills across contexts and peer relationships.

 FORMCHECKBOX 
 Support strategies such as Circles of Friends or mentoring.
 FORMCHECKBOX 
 Teaching approaches to include explicit use of motivational incentives and re-inforcement of appropriate behaviour.

 FORMCHECKBOX 
 Opportunities to learn more socially acceptable ways of behaving.
	 FORMCHECKBOX 
 There is evidence that the quality first curriculum programme and environment has been evaluated to ensure that the majority of pupils’ needs can be met without the need for additional and different support. There is an emphasis on differentiation for curriculum access.
 FORMCHECKBOX 
 Full access to the National Curriculum continuum. Individuals have personalised learning targets as part of a provision map or equivalent. 
 FORMCHECKBOX 
 In class differentiation to meet the individual needs of pupils.
 FORMCHECKBOX 
 Inclusive teaching approaches and materials in priority curriculum areas, including as appropriate, sign language and/or symbols which can be used flexibly to access the curriculum.

 FORMCHECKBOX 
 Materials, specialised teaching approaches and individual and small group programmes to address specific individual targets.  This may include programmes to develop ICT skills to enable access to the curriculum.

 FORMCHECKBOX 
 Curriculum includes independence training.
 FORMCHECKBOX 
 Curriculum promotes personal care and safety and as necessary, allows for regular medical intervention which is student managed, according to their age, under adult supervision,


	
	LEARNING
	BESD
	PHYSICAL/SENSORY

	Environment and Resources 
	The pupil requires:
 FORMCHECKBOX 
 Occasional access to alternative settings for specific access of curriculum delivery.
 FORMCHECKBOX 
 Access to appropriate ICT equipment and software to support basic skills.

 FORMCHECKBOX 
 Differentiated resources available within school, appropriate to the pupil’s stage of learning, supported by planned teaching programmes designed to meet individual needs.
 FORMCHECKBOX 
 Modifications to pupil groupings, seating arrangements and surroundings to support the pupil’s individual needs.

 FORMCHECKBOX 
 Guidelines available for appropriate activities, materials and lesson plans to show how pupil’s special educational needs can be addressed within a whole class setting.
 FORMCHECKBOX 
 Guidelines available for staff on implementing inclusive strategies within their whole class teaching.


	The pupil requires:

 FORMCHECKBOX 
 Behavioural environments evaluated by teachers regularly to identify aspects for change to promote positive behaviour and learning.  
 FORMCHECKBOX 
 Access to a variety of groupings within the wider community with good role models to develop interpersonal skills.

 FORMCHECKBOX 
 Structured, safe and consistent learning environment.

 FORMCHECKBOX 
 Use of visual reminders to prompt appropriate behaviour eg Social Stories.

 FORMCHECKBOX 
 Specialised equipment eg sand timers to support behavioural programmes.  Access to reward activities for motivational incentives.

 FORMCHECKBOX 
 Opportunities for individual and group discussion and support. Quiet, distraction-free areas used for small group work.

	The pupil requires:

 FORMCHECKBOX 
 Availability of good lighting and acoustic conditions and highlighted environmental features.  Advice and resources needed for minor building adaptations.

 FORMCHECKBOX 
 Advice sought regarding health and safety (particularly fire evacuation procedures) and appropriate risk assessments undertaken.  

 FORMCHECKBOX 
 Healthcare resources and procedures readily available to pupils/students in supervised situations. Private, accessible areas which are available for routine medical procedures. 

 FORMCHECKBOX 
 Specialised equipment, mobility aids and resources to develop motor/mobility skills and enhance access as advised.

 FORMCHECKBOX 
 Appropriate area for physiotherapy and motor programmes.

 FORMCHECKBOX 
 Pupils/students are able to access appropriate facilities to manage personal aids.  

 FORMCHECKBOX 
 Access to quiet, distraction free area for small group work.
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